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Old Buckenham Primary School & Nursery 

Curriculum Policy 
 

 
 

‘Inspiring Learning for Life’ 
 
 
Intent 
 
At Old Buckenham Primary School and Nursery we are committed to providing a curriculum which is broad 
and balanced and provides our pupils with opportunities to gain essential knowledge, skills and 
understanding. We intend that all children should enjoy their learning, achieve their potential and become 
independent life-long learners. We will aim high, striving for every child to achieve more than they thought 
possible. Our curriculum will nurture curious minds, stretch the imagination and provide opportunities for 
every child to discover their particular talents. We believe that education should take place in a fully 
inclusive environment with equal opportunities for all where children feel safe to try new things. 

 
Curriculum Aims 

• Provide a broad and balanced education that meets the needs of all pupils and gives them the 
skills, knowledge and understanding to prepare them for their future lives. 

• Ensures that academic success, creativity and problem solving, reliability, responsibility and 
resilience, as well as physical development, well-being and mental health are key elements that 
support the development of the whole child and promote a positive attitude to learning. 

• Support pupils’ physical development and responsibility for their own health, and enable them to be 
active. 

• Ensure equal access to learning for all pupils, with high expectations for every pupil and appropriate 
levels of challenge and support. 

• For all pupils to make the best possible progress and to achieve the highest possible attainment. 
• Provides learning that has local, national and international dimensions in order to promote 

celebrating diversity while supporting the pupils’ spiritual, moral, social and cultural development.  
 
A broad and balanced curriculum is not just the timetabled subjects; it is every pupil’s holistic experience of 
school. This encompasses the ‘hidden curriculum’, such as extracurricular activities, trips, how to behave, 
how to have tolerance of others and good mental health. 
 
The curriculum also includes experience of ‘cultural capital’ which can be described as children being given 
an awareness of the world around them, this includes Social, Moral, Spiritual and Cultural experiences and 
knowledge of democracy and the rule of law. 
 
We also understand that having a wide vocabulary and good reading skills are crucial for our pupils to be 

able to access all aspects of the curriculum. We believe that all pupils, regardless of their background, 
should have access to a wide, exciting and inspiring curriculum that prepares them for the society 
they live in and how to succeed in life and work. 
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Quality First Teaching 
 
At OBPSN, this means high quality inclusive teaching together with continuous whole school processes for 
assessing, planning, implementing, tracking, monitoring and reviewing your child’s progress. 
 

✓ Staff have high expectations of themselves and of all the children. 
✓ Enthusiastic delivery with teachers imparting knowledge accurately. 

     ✓ A clear link to previous learning and experiences with teachers building upon this in a systematic way. 

     ✓ A clear Learning Objective which is both shared with the children and referred to throughout  

the lesson  

      ✓ Success criteria developed with the children when appropriate.  

     ✓ High demands of child engagement with their learning.  

     ✓ High levels of interaction for all children. 

     ✓ Appropriate use of teacher questioning, modelling and explaining.  

      ✓Emphasis on learning through dialogue. 

✓ An expectation that children will develop resilience and accept responsibility for their own learning 
and work independently. 

✓ Regular use of encouragement and praise to motivate children. 
 
 

The curriculum has been reviewed with governors, senior leaders, middle leaders and teachers. 
 
Legislation and guidance 
 
This policy reflects the requirements for academies to provide a broad and balanced curriculum as per the 
Academies Act 2010, and the National Curriculum programmes of study which we have chosen to follow. 
 
It also reflects requirements for inclusion and equality as set out in the Special Educational Needs and 
Disability Code of Practice 2014 and Equality Act 2010, and refers to curriculum-related expectations of 
governing boards set out in the Department for Education’s Governance Handbook. 
 
In addition, this policy acknowledges the requirements for promoting the learning and development of 
children set out in the Early Years Foundation Stage (EYFS) statutory framework. 
 

Roles and Responsibilities 
 
Local Governing Body 
 
The local governing body will monitor the effectiveness of this policy and hold the headteacher to account 
for its implementation. 
The governing board will also ensure that: 

• A robust framework is in place for setting curriculum priorities and aspirational targets. 

• Proper provision is made for pupils with different abilities and needs, including children with special 
educational needs (SEN). 

 
Headteacher 
 
The headteacher is responsible for ensuring that this policy is adhered to, and that: 
 

• All required elements of the curriculum, and those subjects which the school chooses to offer, have 
aims and objectives which reflect the aims of the school and indicate how the needs of individual 
pupils will be met. 

http://www.legislation.gov.uk/ukpga/2010/32/section/1A
https://www.gov.uk/government/collections/national-curriculum
https://www.gov.uk/government/publications/send-code-of-practice-0-to-25
https://www.gov.uk/government/publications/send-code-of-practice-0-to-25
http://www.legislation.gov.uk/ukpga/2010/15/part/6/chapter/1
https://www.gov.uk/government/publications/governance-handbook
https://www.gov.uk/government/publications/early-years-foundation-stage-framework--2
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• The amount of time provided for teaching the required elements of the curriculum is adequate and 
is reviewed by the governing board. 

• They manage requests to withdraw children from curriculum subjects, where appropriate 

• The school’s procedures for assessment meet all legal requirements 

• The governing board is fully involved in decision-making processes that relate to the breadth and 
balance of the curriculum. 

• The local governing body is advised on whole-school targets in order to make informed decisions. 

• Proper provision is in place for pupils with different abilities and needs, including children with SEN. 
 
All staff 
 
All staff will ensure that the school curriculum is implemented in accordance with this policy.  
 
Organisation and Planning  
 
Nursery and Reception children follow the Statutory Framework for the Early Years Foundation stage. 
Pupils are still working on the Early Learning Goals of the Early Years Foundation Stage Curriculum as 
they enter Year 1. There is a period in the Autumn Term where the majority of children progress to the 
National Curriculum.  
The primary curriculum includes the core areas of learning and experience which are essential to the 
child’s development, and which are defined within the National Curriculum. These are: English, Maths, 
Science, Computing and Religious Education. These are taught both discretely and in the context of the 
real world. They will also study the following foundation subjects: History, Geography, Art, Design & 
Technology, Music, Physical Education and French (MFL). We also deliver Personal, Social, Health, 
Emotional education. This includes Relationships and Sex Education appropriate to the ages of the 
children.  
 
Long term plans for each year group have been created using the expectations of the National Curriculum 
and in some specific subject cases, are supported by schemes of work (please see individual subject 
information in the implementation section). Teachers translate these plans into smaller units- medium term 
and then weekly plans where the specific needs of the learners are addressed. 
Weekly planning uses the learning objectives, skills, and knowledge from the medium-term planning for 
each session. The weekly plan identifies key resources, questions and differentiation based on prior 
learning and promoting challenge. 
 
Teaching is carefully tailored to meet the needs of all the children and builds on prior learning from EYFS to 
the end of KS2 ensuring consistency and progression across the whole school.  
 
Middle leaders’ quality assure the sequencing linking to the knowledge and skills taught to ensure that prior 
knowledge is built upon and higher order skills such as problem solving and critical reasoning are 
developed. Middle leaders ensure that learning meets the requirements of the National Curriculum and 
provide support in ways to expand its scope wherever possible. 
  
Learning environment 
Organisation of the classroom/learning environment is adapted to the children’s learning needs: 

• The use of learning resources and ICT is developed to allow children to work independently  
and successfully. 

• Effective use of other spaces is made: ‘the outdoor classroom’, ICT suite, hall space. 

• Displays are used to celebrate children’s work, supportive learning (\Working Walls) and the  
knowledge the pupils have gained. 
 
 
 
 

https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/974907/EYFS_framework_-_March_2021.pdf
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Inclusion 
  
Teachers set high expectations for all pupils. They use appropriate assessment to set ambitious targets 
and plan challenging work for all groups, including:  

• More able pupils  

• Pupils with low prior attainment  

• Pupils from disadvantaged backgrounds  

• Pupils with SEND  

• Pupils with English as an additional language (EAL)  
 
Teachers plan lessons so that pupils with SEN and/or disabilities can study every National Curriculum 
subject, wherever possible, and ensure that there are no barriers to every pupil achieving.  
 
Teachers also take account of the needs of pupils whose first language is not English. Lessons will be 
planned so that teaching opportunities help pupils to develop their English, and to support pupils’ access in 
all subjects. 
 
Intervention 
 
Individuals and groups who are not making sufficient progress are identified: 

• Provision for intervention is mapped according to need. 

• Detailed plans are put into place. 

• All interventions are time bonded, and data driven. 
 

Interventions are evaluated and relevant adjustments are made: 
 

• Pupil Progress/ Year group meetings take place regularly to discuss current and future interventions 
engaging in dialogue around the impact of interventions, potential barriers and further actions 
required. 
 

Further information can be found in our statement of equality information and objectives, and in  
our SEND policy and information report. 
 
Monitoring arrangements 
 
Governors monitor whether the school is complying with its funding agreement and teaching a  
“broad and balanced curriculum” which includes the required subjects, through: 

• Governor Days 

• Learning walks 

• Governor meetings 
Middle leaders provide a strategic lead and direction for the subject. Middle leaders plan monitor  
the way their subject is taught throughout the school to plan improvement by: 

• Learning walks 

• Monitoring planning 

• Pupil progress 

• Team teaching 

• Book Scrutiny 

• Pupil voice 

• CPD/ Staff updates 
 

Middle leaders also have responsibility for monitoring the way in which resources are stored and  
managed. 
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Planning is monitored by the Headteacher and Middle Leaders to ensure that planning is current and used 
as a working document. They ensure that skills and knowledge are identified in planning, suiting the  
needs of all children and developmental feedback is provided in line with the school’s marking  
policy. 
 
The Headteacher and middle leader’s feedback to year groups or individuals about their monitoring so that 
strengths can be shared amongst staff and development points acted upon. 
 
This policy will be reviewed every year by the Headteacher. At every review, the policy will be shared with 
the governing body. 
 
Links with other policies 
 
This policy links to the following policies and procedures: 
 

• EYFS policy 

• Assessment for Learning policy 

• Feedback and Marking Policy 

• Teaching and Learning Policy 

• SEND policy and SIR report 

• RSE Policy 

• Behaviour Policy 

• Equality Policy 

• Pupil Premium Policy 
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Implementation 
 
Our curriculum is rich in opportunities from which the children can learn and develop transferrable skills. 
Throughout the school year, themed days are celebrated to facilitate opportunities for cross-curricular 
opportunities and to raise the profile of individual subject areas accordingly.  
The acquisition of knowledge and skills is carefully planned; medium term plans clearly highlight the 
learning objectives and assessment opportunities. Weekly planning is then differentiated to the needs of 
each class, linking prior learning and also including question prompts to challenge as well as to scaffold. 
Teachers plan and tailor units of work and lessons to address the specific individual needs of pupils so that 
all pupils are able to reach their full potential regardless of their starting point. Quality first teaching is 
provided to ensure that accelerated progress is promoted in each lesson. Our Feedback and Marking 
policy is implemented consistently and provides opportunities for children to reflect on their learning and 
think deeply and carefully about their feedback. 
 
 
English 
 
Intent: Reading is always a key focus at Old Buckenham Primary School & Nursery, it is taught from day 
one and is at the heart of our curriculum. We want to enable all of our children to not only become skilled 
fluent and confident readers but to enjoy reading for pleasure. We know that a love of reading is the 
biggest indicator of future academic success and believe that one of the most important gifts we can give a 
child is the power to read and share books. When a child learns to read, a new world opens up and 
children move quickly from learning to read to reading to learn. 
 
Children will engage with a stimulating range of texts from a variety of genres in both fiction and non-fiction. 
Through this curriculum children develop the essential skills of word reading and comprehension to enable 
them to become high-level independent readers. 
In Reception, Year 1 and for the first term in Year 2, children read the ‘Little Wandle’ reading books 
following the Letters and Sounds phonic phases three times a week in reading practise sessions. Children 
are assigned reading books that are fully decodable when they are able to recognise the phonic sounds 
and are able to blend the words. There is a taught structure for the reading book which includes a four-part 
read, three times in school and then at home.  
Each reading session at school, has a specific focus: session 1- decoding, session 2 – prosody, session 3 
comprehension.  
From Year 2 onwards, the skills of reading are achieved through a newly designed curriculum that focuses 
on the focuses on the VIPERS skills (vocabulary, inference, prediction, explanation, retrieval and 
sequence/summary).  
 
All classrooms offer an inviting reading area and children also have access to a library that is warm and 
welcoming. 
 
 High priority is given to teaching reading in explicit lessons up to three times a week. The children are 
immersed, as a class, in a rich and engaging text; these texts are chosen for their topical links, modern 
themes or classic features. During these lessons all children are exposed to the word reading and 
comprehension skills necessary for a well-rounded and independent reader. The focus of these lessons 
are closely linked to the end of year expectations for each year group. Our method of teaching reading 
ensures all children are able to develop their verbal reading skills and their comprehension and 
understanding needed for high level questioning.  
 
Once pupils in Year 1 have achieved orange level and are then considered ‘fluent readers’ they will 
continue to read books which are appropriate to their reading level using the school’s internal system.  
By Year 4, the vast majority of pupils will then be able to select their own ‘independent readers’. Once at 
this stage, children will be able read appropriate books from home or school 
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reading at least 4 times a week. In Key Stage One, children should be supported with their daily reading by 
an adult. This may become less frequent in Key Stage Two as they choose to read more independently, 
however, adults should still actively track their children’s reading at home and record any comments or 
discussion in their reading records. This is a vital role for parents to play in improving their child’s reading. 
We use GoRead to as an online record of your child’s reading.  
 
Children are also actively encouraged to join a library themselves out of school. 
 
Assessment: Teachers actively and regularly track children’s word reading in Key Stage 1, by  
listening to the children read weekly. This is achieved through reading practice sessions using Little 
Wandle texts as well as through individual reading with each child.  
In Key Stage 2, this is completed within reading lessons as the children read out loud to the class. Every 
child is also heard individually read each week where possible In addition to this, all children in years 1-6 
are formally assessed on their comprehension skills every term. 
 
Writing 
Intent: Pupils at OBPSN will be given creative and engaging contexts to write within, encouraging them to 
become confident, fluent writers. They will always write for a target audience with a purpose in mind. Our 
pupils will be given access to high quality texts to read and there will be a balance between teaching the 
features of specific genres and covering the technical aspects of writing. Our pupils will view mistakes as 
learning opportunities and use them to edit and improve their writing. 
 
The Write Stuff 
 
In years 2-6 (+ summer term in year 1) we follow ‘The Write Stuff’. This scheme, founded by Jane  
Considine, is a step-by-step framework for teaching writing. Each session is broken down into three 
learning chunks therefore focusing on three aspects of the writing skill. Teachers plan their sessions using 
The Writing Rainbow (see below) and the SPaG expectations for their year group. 
 

 
 
The Write Stuff brings clarity to the mechanics of writing and provides clear systems through which to focus 
the writer’s attention. The combination of fiction and non-fiction units we have carefully selected to follow 
provide children throughout their journey with the experience of a wide range of high-quality texts and 
authors. In our lessons teachers follow a repeated pattern of ‘initiate’, ‘model’, and ‘enable’. Whereby they 
use the three zones of writing to provide a consistent whole school systematic approach to writing carefully 
constructed sentences. 
 
 
 
 
 
A ‘three chunk’ writing session would appear like the following: 
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In the early years, children are taught to use their phonics knowledge to write single sounds with the 
correct letter formation. They then begin to put sounds together to build and write whole words. They are 
taught to make spelling decisions based on their phonics knowledge. When they are ready, they are 
encouraged to write complete sentences which are orally rehearsed and refined. A wide range of stimuli is 
used to inspire quality writing, including experiences, pictures and carefully selected stories. Throughout 
the Early Years and year 1 we teach writing through a text-based approach, which allows  
us to meet the needs of the pupils that we are teaching – through choosing a text that will engage,  
inspire and motivate. As well as reading a wide variety of genres, children are given frequent 
opportunities to develop their skills in writing in different genres. Through covering one to two texts per term 
in depth, children are given the opportunity to put their writing skills into practice through fiction and non-
fiction.  
 
Assessment: Teachers guide pupils in their writing though careful individualised marking with the use of 
green and pink highlighters; positive reinforcement is used as well as next steps to help children improve. 
Work is assessed using ‘Assessment Grids’ for each year group. 
 
Spelling, Punctuation and Grammar (including phonics) 
 
In EYFS and Year 1 children will follow Little Wandle Letters and Sounds Revised, which is a systematic 
and synthetic phonics programme. We start teaching phonics in Nursery/Reception and follow the Little 
Wandle Letters and Sounds Revised progression, which ensures children build on their growing knowledge 
of the alphabetic code, mastering phonics to read and spell as they move through school. 
 
As a result, all our children are able to tackle any unfamiliar words as they read. At OBPSN, we also model 
the application of the alphabetic code through phonics in shared reading and writing, both inside and 
outside of the phonics lesson and across the curriculum. We have a strong focus on language 

https://www.littlewandlelettersandsounds.org.uk/wp-content/uploads/2021/06/Programme-Overview_Reception-and-Year-1.pdf
https://www.littlewandlelettersandsounds.org.uk/wp-content/uploads/2021/06/Programme-Overview_Reception-and-Year-1.pdf
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development for our children because we know that speaking and listening are crucial skills for reading and 
writing in all subjects.  
Children in Year 1 participate in a statutory National Phonics Screening Check. Those identified as needing 
additional support will continue to be taught phonics until they are secure with this. Children’s phonological 
awareness and spelling strategies are regularly assessed, and this informs teaching. 
 
In Key Stage 2 children are given greater responsibility for developing their own spelling in addition to the 
school spelling scheme. Word banks related to topics and the end of phase spelling lists are often used. 
Children in KS2 focus on learning the spelling patterns and words from the National Primary Curriculum. 
They have discrete spelling teaching at least once a week and homework based on these patterns. 
Children are taught to employ their knowledge of sounds, patterns and to look for links in words to find 
effective methods for their own use and we understand that no one method will work for all. 
 
Grammar and punctuation are taught explicitly as well as forming part of each lesson and identified  
in marking, with children in KS2 completing regular spelling, punctuation and grammar tests in  
preparation for the end of KS2 assessments. 
 
Assessment: The children are formally tested on spelling punctuation and grammar in both key  
stage one and key stage two in their end of key stage SATs tests. In all year groups, the children will  
have termly assessments to monitor their progression across the year and to identify targets and  
gaps in their learning which need addressing. Every week, children will have a spelling test working  
on the spelling words for their phase. These spelling patterns will support them with the SATs  
spelling tests. 
 
Handwriting  
 
Handwriting is taught explicitly in lessons and in context when the teacher models correct letter  
formation. In EYFS, children are taught printed letter formation using Little Wandle Letters and Sounds 
resources to support. Cursive handwriting is taught from year 1. Early intervention and regular handwriting 
lessons in EYFS and KS1 aim to ensure all pupils are writing in the appropriate style by the time they reach 
Year 3. At this point, children may be introduced to writing in pen. Good presentation is emphasized at all 
times and through all forms of writing.  Pencil grips are available for use by pupils that require them.  
The school has high expectations of handwriting and presentation of work and children are held to account 
for ensuring their work is always of an appropriate standard. 
 
Speaking and Listening 
 
Children are provided with many opportunities to develop their speaking and listening skills  
through drama, discussions and paired work. Children play an active part in presentations, topic  
talks, group discussions, debates and drama activities on a regular basis and speaking and listening  
opportunities are planned for and exploited across the curriculum. 
 
Maths 
 
Intent: Our Maths curriculum is creative and engaging and embraces the Mastery approach to  
teaching mathematics. All children have access to this curriculum and make progress in lessons. We  
incorporate sustained levels of challenge through varied and high quality activities with a focus on  
fluency, reasoning and problem-solving. Pupils are required to explore maths in depth, using  
mathematical vocabulary to reason and explain their workings. A wide range of mathematical  
resources are used and pupils are taught to show their workings in a concrete fashion, before  
establishing ways of pictorially and formally representing their understanding. They need to be able  
to make rich connections across the areas of maths and use their knowledge in other subjects.  
Maths is the foundation for understanding the world and we want our children to know the purpose  
behind their learning and to apply their knowledge to their everyday lives. 
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Through Maths lessons it is our aim: 
(This is from the maths policy…. 

• Using the mastery approach, we support our children to acquire a deep, long-term, secure and 
adaptable understanding of mathematics; 

• Through following the three aims of the 2014 National Curriculum, we allow our children to: 
o Become fluent in the fundamentals of mathematics, including the varied and regular 

practice of increasingly complex problems over time; 
o Reason mathematically by following a line of enquiry, understanding relationships and 

generalisations, and developing an argument, justification or proof using mathematical 
language; 

o Solve problems of increasing sophistication, including breaking problems down into simpler 
steps, and persevering in seeking solutions; 

• By using concrete, pictorial and abstract (CPA) representations of mathematical problems, our 
children can approach a single concept in multiple ways, moving through each one in any order 
depending on their need and level of understanding; 

• Rather than simply memorising procedures or facts, we teach our children to know, as well as be 
able to show and explain, how and why their mathematics works the way it does.  

 
Through Maths lessons it is our aim: 

 • To develop enjoyment of mathematics and a confident approach.  

• To experience a sense of achievement regardless of age or ability. 

 • To develop mathematical understanding and skills through a practical approach, enabling children to 
apply their knowledge to everyday situations and problems.  

• To develop the children’s abilities to use mathematical language to talk about their methods and explain 
their reasoning. 

 • To ensure that all children understand the number system and can use a variety of computational 
strategies: oral, mental and written.  

• To develop children’s abilities to approach mathematical problems and puzzles in a systematic way. 

 • To match learning experiences to the abilities and needs of the children.  

• To maintain a framework of learning throughout the school through which continuity and progression can 
be ensured.  

• To understand and appreciate pattern and relationship in mathematics.  

• To achieve mastery in maths. 
 
From Year 1 to Year 6, children follow Power Maths, which is a mastery scheme. End of unit questions are 
answered in their Power Maths workbook. In Reception, the NCETM Maths Programme is used as a base 
for implementing Maths learning. 
 
Assessment:  
 
End of unit questions are answers in their Power Maths workbook or in their exercise book, using the end 
of unit check taken from the online textbook. Teachers will use the resulting data to see how well children 
have demonstrated their understanding of the unit, and if there are any misconceptions that need 
addressing before moving on 
Children in Reception are assessed through their day-to-day activities and  
observations using Tapestry. Marking and verbal feedback are used to provide feedback and  
support daily. PUMA tests are used to help aid teacher judgements in Years 1-6. Past SATS papers for the 
end of KS2 are used in Year 6. These formative and summative assessments help support and identify 
certain areas of maths that teachers need to revisit for their class/year group. 
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Science 
Intent: In Science, we intend to inspire pupils with a curiosity and fascination about the world around them. 
We will develop their scientific knowledge and conceptual understanding as well as their scientific 
language, enabling children to talk about their methods and explain their findings and conclusions. The 
curriculum will motivate them to become effective communicators of scientific ideas, facts and data whilst 
enhancing their practical skills of scientific enquiry. 
 
 

 • To stimulate and excite children’s curiosity about phenomena and events in the world around them.  

• To ensure that basic concepts and techniques are established thoroughly as a foundation for further 
learning. 

 • To develop scientific language, enabling children to talk about their methods and explain their reasoning. 

• To stimulate enquiry into the nature of our environment and our place within it with a view to developing 
increasing environmental awareness resulting in young people with respect for our planet. 

 • To develop the confidence to apply what they have learned to a variety of situations and to realise the 
cross curricular links that are possible within the subject of science.  

• To develop a set of attitudes which will promote scientific ways of thinking, including open mindedness, 
perseverance, objectivity and recognition of the importance of teamwork.  

• To enhance pupils’ practical skills involving: meticulous observation, accurate and appropriate 
measuring, the making and testing of hypotheses, the design of fair and controlled investigations, the 
drawing of meaningful conclusions through critical reasoning and the evaluation of evidence.  

• To become effective communicators of scientific ideas, facts and data. 
 
 Assessment: At the beginning of a new science topic children will illicit their current understanding 
through either a mind map, concept cartoon activity or use a KWL grid. Key learning objectives will then be 
assessed against: 

• Working towards expected 

• Meeting expected 

• Working above expected 
At the end of a topic children can then go back to finish their mind maps and KWL grids, showing the 
progress in knowledge and skills within that topic. The skills of ‘Working Scientifically’ will be assessed 
during investigations and recorded through the teachers marking/comments in their books. 
 
Religious Education 
 
Intent: In Religious Education, we intend to provide children with a well-rounded view of the  
different world religions by the time they leave primary school. We aim to guide them in their understanding 
of the key elements within each religion, how these are celebrated and to promote tolerance and 
understanding towards all religious beliefs. In doing so, we promote self-reflection and aim for all children 
to understand how their own beliefs and ideas are both similar and different to others around them. 
 
We aim to enable pupils to: 

• Develop a knowledge and understanding of Christianity, Judaism, Islam, Buddhism Humanism 
reflecting the religious context of Norfolk within the UK.  

• Recognise the influence of beliefs, values and traditions on cultural and community life.  

• Gradually encourage children to think as theologists, socal scientists and philosophers wondering 
about deities and beliefs, people and communities and how people think about and understand the 
world 

• Ask challenging questions about the ultimate meaning and purpose of life; beliefs about God;  

• the self and the nature of reality; issues of right and wrong and what it means to be human. 

• Have opportunities for personal reflection and pupils’ Spiritual, Moral, Social and Cultural  

• (SMSC) development 

• Learn from different religions, beliefs, values and traditions while exploring their own beliefs  

• and questions of meaning. 
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• Develop their sense of identity and belonging and enable them to flourish individually within  

• their communities and as citizens in a multi-faith and multi-cultural society and global  

• community 

• Develop respect for and sensitivity to others, in particular those whose faiths and beliefs are 
different from their own 

• Show discernment and enables pupils to combat prejudice.  
Foundation: Thematic – topics based upon children’s own lives and experiences 
Key Stage One: Introducing the study of Christianity and aspects of Judaism and Islam and  
incorporates where appropriate, consideration of non-religious beliefs. 
Key Stage Two: Developing the study of Christianity and aspects of Judaism and Islam, and  
introducing aspects of Buddhism. It also incorporates where appropriate, consideration of non-religious 
beliefs. 
NB At each Key Stage, teachers may also draw from other religions and viewpoints (including  
Humanism, Sikhism and Hinduism), as appropriate, to acknowledge the beliefs of the children within the 
class. Teachers encourage children to compare religions and beliefs within enquiries. 
 
 
Assessment: Children will be assessed throughout the year on their understanding of different  
religious beliefs and drawing comparisons to other religions. We will also assess their ability to  
compare different ideas to their own beliefs and how these beliefs impact the wider world. 
 
Computing  
 
Intent: In Computing we intend to teach the principles of information and computation, how digital systems 
work, and how to put this knowledge to use through programming. We will build on this knowledge and 
understanding so that pupils use information technology to create programs, systems and a range of 
content. We will focus on being safe whilst working in a digital environment and understand the digital 
footprint we leave. The curriculum will develop pupil’s digital literacy so that they are able to use, and 
express themselves at a level suitable for the future workplace and as active participants in a digital world.  
 
We are introducing the Teach Computing scheme to years 1 – 6 which will ensure a thorough coverage of 

the National Curriculum objectives as well as proper progression between year groups. Our curriculum is 
closely mapped to the National Centre for Computing Excellence (NCCE) computing taxonomy, 
which comprises ten key strands of knowledge and skills for Key Stages 1-4, listed below (the 
strands relevant to KS1 and KS2 are highlighted in yellow).  
 
Each strand summarises the top-level learning outcomes for every unit associated with that 
strand. For example, the NCCE strand of ‘Creating media’ explains that pupils should be able to 
‘Select and create a range of media including text, images, sounds, and video’. All units and 
lessons within this strand are designed to help children achieve this outcome. 
 
The units for KS1 and KS2 are based on a spiral curriculum, which means the strands are 
revisited regularly (at least once in each year group), and pupils revisit each strand through a new 
unit that consolidates and builds on prior learning within that strand. 

 
The ten NCCE computing strands, and their associated learning outcomes, are: 
 
1. Algorithms — Be able to comprehend, design, create, and evaluate algorithms; 
2. Computer networks — Understand how networks can be used to retrieve and share 
information, and how they come with associated risks; 
3. Computer systems— Understand what a computer is, and how its constituent parts function 
together as a whole; 
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4. Creating media — Select and create a range of media including text, images, sounds, and 
video; 
5. Data and information — Understand how data is stored, organised, and used to represent 
real-world artefacts and scenarios; 
6. Design and development — Understand the activities involved in planning, creating, and 
evaluating computing artefacts; 
7. Effective use of tools — Use software tools to support computing work; 
8. Impact of technology — Understand how individuals, systems, and society as a whole interact 
with computer systems; 
9. Programming — Create software to allow computers to solve problems; 
10. Safety and security — Understand risks when using technology, and how to protect 
individuals and systems. 
 
In Upper KS2, physical computing (using micro-computers such as the Crumble and the micro:bit) 
is incorporated into the curriculum as it plays an important role in modern pedagogical approaches 
in computing, both as a tool to engage pupils and as a strategy to develop pupils' understanding in 
more creative ways. Additionally, physical computing supports and engages pupils in tangible and 
challenging tasks. 
 
For online safety, the unit overviews for each unit show the links between the content of the 
lessons and the national curriculum and Education for a Connected World framework 
(https://ncce.io/efacw). These references have been provided to show where aspects relating to 
online safety, or digital citizenship, are covered within the Teach Computing Curriculum. Not all of 
the objectives in the Education for a Connected World framework are covered in the Teach 
Computing Curriculum, as some are better suited to personal, social, health, and economic 
(PSHE) education; spiritual, moral, social, and cultural (SMSC) development; and citizenship. 
However, the coverage required for the computing national curriculum is provided. In other 
curriculum areas where an online element may be featured, teachers will also stress the 
importance of key elements like creating secure passwords, being aware of information sharing 
and being respectful to others while online. 
 
Assessment: 
 
Each lesson objective in the Teach Computing scheme is broken down into three success criteria; 
learning activities within that lesson are designed to help children meet this objective. Teachers 
use simple assessment grids which allow them to track children's progress with these criteria 
across a unit of work, before making a decision at the end of the unit as to whether the child is 
below, at, or above the expected standard.  
 
Broadly speaking, if very few success criteria have been met across a unit, the child could be 
assessed as working below the expected standard. If most or all criteria are ticked, then they 
could be considered to be working above the expected standard. A child somewhere in between 
may be judged to be working at the expected standard.  
 
 
PSHE 
 
Intent: Our PSHE curriculum will encourage mutual respect, responsibility and foster self-esteem in a 
happy and caring atmosphere. We believe that children are all individuals and this will be promoted through 
discussion and encouragement of tolerance. 
 

https://ncce.io/efacw
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At OBPSN School, we teach Personal, Social, Health Education using a whole-school approach. We 
believe this best supports children’s individual and community development while a staged approach also 
considers appropriate content and learning capacity as children move through school. 
 
The Jigsaw Programme offers a comprehensive, carefully thought-through Scheme of Work which brings 
consistency and progression to our children’s learning in this vital curriculum area. 
 
The Jigsaw Programme is aligned to the PSHE Association Programmes of Study for PSHE. 
At OBPSN we value children’s development as human beings and members of society and see PSHE as a 
playing a key role in developing skills and tools to enable them to understand and respect themselves and 
others, to empower them with a voice and to equip them for life and learning. Planning includes diverse 
representations of families and people, recognising that children’s experiences can be broad, but also 
limited within the geographical and social context of the school.  
Additional enriching experiences to promote understanding and awareness outside of the PSHE lesson are 
also promoted. 
 
 
Whole-school approach 
Jigsaw covers all areas of PSHE for the primary phase including statutory Relationships and Health 
Education. The table below gives the learning theme of each of the six Puzzles and these are taught 
across the school; the learning deepens and broadens every year. A ‘puzzle’ refers to units of learning, 
which all fit together cohesively. 
 

Term Puzzle Content 

Autumn 1: Being Me in My 
World 

Jigsaw Charter established. Includes understanding my own 
identity and how I fit well in the class, school and global community.  

Autumn 2: Celebrating 
Difference 

Includes anti-bullying (cyber and homophobic bullying included) and 
understanding.  

Spring 1: Dreams and Goals Includes goal-setting, aspirations, who do I want to become and 
what would I like to do for work and to contribute to society. 

Spring 2: Healthy Me Includes drugs and alcohol education, self-esteem and confidence 
as well as healthy lifestyle choices, sleep, nutrition, rest and 
exercise. 

Summer 1: Relationships Includes understanding friendship, family and other relationships, 
conflict resolution and communication skills, bereavement and loss. 

Summer 2: Changing Me Includes Relationships and Sex Education in the context of coping 
positively with change. 

 
At OBPSN every class has one lesson of PSHE of around an hour each week in order to teach knowledge 
and skills in a developmental way. Ideally, class teachers deliver the weekly lessons to their own classes 
as we recognise that they develop strong and trusting relationships with their classes that best support 
teaching PSHE. Our PSHE provision incorporates Relationships, Health and Sex Education in an 
integrated way. 
Explicit weekly PSHE lessons are reinforced through a range of ways:  
Assemblies and collective worship, praise and reward systems (particularly the Windmill), the Learning 
Charter and class agreements, through relationships child to child, adult to child and adult to adult across 
the school. We aim to ‘live’ what is learnt and apply it to everyday situations in the school community, such 
as using explicit praise and ‘pausing for thought’ when emotions run high. 
 
 
 
 
To ensure progression and a spiral curriculum, we use Jigsaw, the mindful approach to PSHE, as our 
chosen teaching and learning programme and tailor it to children’s needs. The mapping document: Jigsaw 
3-11 and statutory Relationships and Health Education, shows exactly how Jigsaw and therefore our 
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school, meets the statutory Relationships and Health Education requirements. We include the statutory 
Relationships and Health Education within our whole-school PSHE Programme. 
 
Assessment 
Teachers assess their classes PSHE skills through discussion-based feedback and tasks they complete 
during the lessons. Additionally, teachers consistently consolidate the learning from  
PSHE through all areas of the curriculum and evidence is apparent in the children’s language,  
attitudes, values and behaviour. 
 
Geography 
Intent: In Geography, we intend to inspire pupils with a curiosity and fascination about the world  
and its people. Pupils will gain knowledge about diverse places, people, resources and natural and  
human environments, together with a deep understanding of the Earth’s key physical and human  
processes. We intend to develop children’s competency in the geographical skills through the use of  
fieldwork, maps, diagrams, globes, aerial photographs and Geographical Information Systems (GIS). 
 
 

• Inspire in pupils, a curiosity and fascination about the world and its people that will remain  

• with them for the rest of their lives. 

• Equip pupils with knowledge about diverse places, people, resources and natural and  

• human environments, together with a deep understanding of the Earth’s key physical and  

• human processes. 

• Understand geography as being about both locations and how people interact with those 
locations. 

• Develop a growing knowledge about the world to deepen their understanding of the  

• processes that give rise to the key physical and human geographical features of the world. 

• Enable children to learn and explain how the Earth’s features at different scales are shaped,  

• interconnected and change over time. 

• Develop their knowledge of the location of places of global significance, their defining  

• physical and human characteristics and how they relate to one another. 
Develop the geographical skills needed to: 

• Collect, analyse and communicate with a range of data gathered through experiences of  

• fieldwork that deepen their understanding of geographical processes. 

• Interpret a range of sources of geographical information, including maps, globes and aerial  

• photographs. 

• Communicate geographical information in a variety of ways, including through maps and  

• writing at length. 
 
Assessment: 
Assessments will take place after each completed unit and towards the end of the school year to  
assess and review pupil’s progress and attainment. These assessments will be drawn from teacher  
assessment and formative assessments based on their development of geographical skills. 
 
History 
Intent: Our History curriculum will engage and inspire curiosity, while encouraging children to think  
critically and ask questions. Through our History curriculum we aim to teach children the  
importance of enquiry, research and analysis; and teach an understanding of the complexity of  
people’s lives, the process of change, the diversity of societies and relationships between different  
groups. 
 
The aim of history teaching at OBPSN is to stimulate the children’s interest and  
understanding about the life of people who lived in the past. We teach children a sense of  
chronology, and through this they develop a sense of identity, and a cultural understanding based  
on their historical heritage. Thus, they learn to value their own and other people’s cultures in  
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modern multicultural Britain and, by considering how people lived in the past, they are better able  
to make their own life choices today. In our school, history makes a significant contribution to  
social, moral, spiritual and cultural education by teaching how Britain developed as a democratic  
society. We teach children to understand how events in the past have influenced our lives today;  
we also teach them to investigate these past events and, by so doing, to develop the skills of  
enquiry, analysis, interpretation and problem-solving. 
 
History teaching focuses on enabling children to think as historians. We place an emphasis on  
examining historical artefacts and primary sources, allowing them to learn through discovery. In  
each key stage we give children the opportunity to visit sites of historical significance. We  
encourage visitors to come into the school and talk about their experiences of events in the past.  
We recognise and value the importance of stories in history teaching, and we regard this as an  
important way of stimulating interest in the past. We focus on helping children understand that  
historical events can be interpreted in different ways, and that they should always ask searching  
questions, such as ‘how do we know?’, about information they are given. 
 
Assessment: Teacher assessments will take place after each completed unit and towards the end of  
the school year to assess and review pupil’s progress and attainment in, chronological  
understanding, depth of historical knowledge and enquiry 
 
French 
 
Intent: Our MFL curriculum is French and we believe that learning another language gives children a new 
and broader perspective on the world, encouraging them to understand their own cultures and those of 
others. This feeds into our whole school vision which focuses on developing cultural capital throughout the 
school. Children will develop an interest in learning other languages and the teaching of French in KS2 
provides an appropriate balance of spoken and written language; laying the foundations for further foreign 
language teaching at KS3.  
 
The learning of a foreign language provides valuable educational, social and cultural experience for our 
pupils. They acquire communication and literacy skills that lay the foundation for future language 
development. Learning another language raises awareness of the multilingual and multicultural world that 
we live in. It also introduces an international dimension to pupils’ learning and gives them an insight into the 
culture of other people. The learning of a foreign language provides an excellent opportunity for cross-
curricular links and the reinforcement of knowledge, skills and understanding in other subjects.  
 
The skills developed in French will include:  

• Understand and respond to spoken and written French 

. • Speak with increasing confidence, fluency and spontaneity. 

 • Can write in French at varying length.  

• Discover and develop an appreciation of a range of writing in French.  
 
We use Rigolo to deliver the French curriculum. 
 
Assessment: Teachers assess the children’s understanding, pronunciation and fluency of newly introduced 
French vocabulary as well as how children write at varying length in French, for different purposes and 
audiences. Formative assessments inform adaptions made to planning to ensure pupil’s attainment. 
 
Art 
Intent:  We want to enable all pupils to feel able to think and act creatively. We promote creative risk taking 
and a journey-based approach, centred on drawing, sketchbooks and all kinds of making. 

Our units of work encourage rich experiences: 
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1.Traditional skills should be balanced with experimental work. 

2.Small scale work should be balanced with large scale work. 

3.Quiet reflective study should be balanced with active, dynamic work. 

4.Individual work should be balanced with group work. 

5.Two dimensional work should be balanced with three dimensional work. 

6.Study of historical “great” artists should be balanced with contemporary artists. 

  

By creating a safe and nurturing environment, pupils are encouraged to take creative risks and to learn 
from the journey, rather than head towards a pre-defined end result. Teachers model learning alongside 
the children. Basic skills are introduced and then built upon, including drawing, printmaking, sketchbooks, 
painting and making. Skills are revisited and the use of ongoing drawing techniques taught in sketchbook 
work underpins this process. Our resources do not follow prescriptive outcomes, instead we believe the 
role of the teacher is to introduce key skills, materials and ideas to the pupils in such a way that each pupil 
can then explore his or her own creativity. 

We use Access Art to support with delivering the national curriculum objectives for Art. 

 
Assessment: Teachers assess children’s work in Art by observing them work during lessons. Verbal  
feedback is offered throughout the lesson, whilst not compromising a child’s creativity. Art work is  
marked at the end of the unit of work in each child’s Art sketchbook, with teachers providing  
comments which refer to the child’s use of the skills and techniques taught. 
 
Design and Technology 
 

Intent: Our DT curriculum will enable children to design, make and evaluate functional products 
with users and purposes in mind.  
D&T essentials  
Projects on a Page is based on the six essentials of good practice in D&T. They are consistent 
with the National Curriculum requirements and should be applied whenever children are designing 
and making products:  
 
• User – children should have a clear idea of who they are designing and making products 
for, considering their needs, wants, interests or preferences. The user could be themselves, an 
imaginary character, another person, client, consumer or a specific target audience.  

• • Purpose – children should know what the products they design and make are for. Each 
product should perform a clearly defined task that can be evaluated in use.  

• • Functionality – children should design and make products that function in some way to 
be successful. Products often combine aesthetic qualities with functional characteristics. In D&T, it 
is insufficient for children to design and make products which are purely aesthetic.  

• • Design Decisions – when designing and making, children need opportunities to make 
informed decisions such as selecting materials, components and techniques and deciding what 
form the products will take, how they will work, what task they will perform and who they are for.  
 
• Innovation – when designing and making, children need some scope to be original with 
their thinking. Projects that encourage innovation lead to a range of design ideas and products 
being developed, characterised by engaging, open-ended starting points for children's learning.  



SAPIENTIA EDUCATION TRUST 
 

 

Written by Helen Mitchell 

December 2021 

• • Authenticity – children should design and make products that are believable, real and 
meaningful to themselves i.e. not replicas or reproductions or models which do not provide 
opportunities for children to make design decisions. 
 
Process and breadth  
At the heart of Projects on a Page is the designing and making process in the programmes of 
study. The scheme of work ensures children design, make and evaluate products using the broad 
range of materials and components specified in the statutory requirements. These include 
construction materials, textiles, food, mechanical components and, in Key Stage 2 only, electrical 
components. Each Project Planner lists a range of possible resources to use including tools, 
equipment and  
materials which are adapted as appropriate. This ensures health and safety policy and guidance.  
Coverage and progression  
• Projects on a Page provides progression and coverage of the NC programmes of study for 
KS1 and 2. 
 
Assessment: Assessment in DT focusses on understanding  
& communication NOT JUST Practical outcomes. Children are assessed using assessment grids 
with ‘I can…’ statements against Design Make Evaluate Knowledge (DMEK) (+Food and 
nutrition) aspects to ensure progression in these areas through the Key stages.  

Working below 
Expected level 

Working towards  
expected level 

Working within  
expected level 

Working beyond 
expected level 
(greater Depth) 

 
Children use sketch books to record design drawings, have ongoing conversations with their 
peers and teachers to demonstrate knowledge and use tools and equipment. There is a strong 
emphasis on technical vocabulary and its use.  
 
Music 
Intention: 
 
‘Music is a universal language that embodies one of the highest forms of creativity.’ (National Curriculum) 
 
At OBPSN, our Music curriculum intends to inspire creativity, self-expression and encourage children on 
their musical journeys as well as giving them the opportunity to connect with others. We hope to foster a 
lifelong love of music by exposing them to diverse musical experiences and igniting a passion for music. By 
listening and responding to different styles, finding their voices as singers and performers and as 
composers, all will enable them to become confident, reflective musicians. 
 
Our teaching focuses on developing the children’s ability to sing in tune and with other people, play tuned 
and untuned musical instruments with increasing control, fluency and expression and listen critically to a 
wide range of music from different periods, genres, styles and traditions. 
 
As children progress through the school they will increasingly understand and explore how music is 
created, produced and communicated through the interrelated dimensions of music: pitch, duration, 
dynamics, tempo, timbre, texture, structure and musical notation. By Key stage 2 children will begin to 
improvise and compose music for a range of purposes using the interrelated dimensions of music. 
 
Implementation 
 
Our music curriculum is underpinned by the National Curriculum. 
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We teach music using Charanga. Instrumental learning is explicitly and progressively taught through the 

Charanga units. Our strong links with Old Buckenham High School provide has allowed for the opportunity 

for each class from Years 1-6 to have the opportunity to be taught by a specialist music teacher for one 

term in this academic year.  These sessions will focus on developing musical skills to play a tuned 

instrument. In Years 1 and 2, children will learn to play the ocarina, in Years 3 and 4; the recorder and in 

Years 5 and 6, the ukulele.  A core part of these sessions is for pupils to work towards a performance to 

the school. 

We teach music to all children, whatever their ability. Music forms part of the school curriculum policy to 

provide a broad and balanced education to all children. Assessment against the National Curriculum allows 

us to consider each child’s attainment and progress against expectations. When progress falls significantly 

outside the expected range, the child may have SEN. We look at a range of factors, including classroom 

organisation, teaching materials, teaching style, and differentiation, so that we can take some additional or 

different action to enable the child to learn more effectively. This ensures that our teaching is matched to 

the child’s needs. 

We assess children’s work in music by making informal judgements as they observe them during lessons. 

Additional evidence may be gained during school performances or other relevant  events, and may be 

presented in the form of recordings or photographs. The attainment of each child is indicated annually in 

the end of year report. 

 
PE 
Intent: In PE, we provide engaging and challenging activities that help to inspire children of all  
different levels to be active and to lead healthy lives. We aim to grow the whole child through our  
PE curriculum, by focusing on a wide variety of skills and knowledge that will help children to  
develop: physically, mentally and socially. We ensure that all children are given a range of  
competitive opportunities and other activities that will build character and help to embed our  
school values of: resilience, teamwork….. 
 
 
Physical education develops the children’s knowledge, skills and understanding, so that they can  
perform with increasing competence and confidence in a range of activities. Physical education  
promotes an understanding in children of their bodies in action. It involves thinking, selecting and  
applying skills and promotes positive attitudes towards a healthy lifestyle. 
We use a variety of teaching and learning styles in PE lessons. Our principal aim is to develop the  
children’s knowledge, skills and understanding and we do this through a mixture of whole class  
teaching and individual/group activities. Teachers draw attention to good examples of individual  
performance as models for the other children and we encourage the children to evaluate their own  
work as well as the work of other children. Within lessons, we give the children the opportunity  
both to collaborate and compete with each other, and have the opportunity to use a wide range of  
resources. 
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Assessment: Teachers assess throughout lessons using formative assessment and make  
adaptations where necessary based on skills and progress. Informal teacher assessments are made  
at the end of each unit to measure the progress of each child.  
 
 
Outdoor Learning 
First-hand experience is fundamental to the productive and successful learning of children.  
`Learning Outside the Classroom' (LOtC) relates to any activity which uses the outdoors to enrich  
the curriculum.  
Visits encourage an improved understanding of our surroundings, enrich the curriculum, have a  
positive effect on children’s self-esteem and facilitate many skills including the ability to work with  
others. Educational visits are planned in advance, giving sufficient time for approval, risk  
assessments, for parents to give their permission for the visit and to collect necessary funding and  
equipment.  
OBPSN aims to provide high-quality, progressive and frequent provision of LOtC  
experiences, which promote personal development and well-being. 
 
OBPSN aims to maximise LOtC in order to: 
1. Increase knowledge, understanding and appreciation of our locality and other areas which are  
different in nature and environment. 
2. Develop confidence, independence, sense of adventure and responsibility, particularly towards  
personal safety and the safety of others. 
3. Develop social skills through opportunities to explore situations different from the home/school  
environment. 
4. Provide opportunities for the community to participate in the education of our children. 
5. Develop partnerships with providers (e.g. outdoor, field study and environmental centres,  
farms, museums, sacred spaces, historic houses, theatres).  
6. Celebrate achievement e.g. by using digital cameras; display; include details about activities and  
achievements in newsletters and on our website/learning platform. 
 
 
Social, Moral, Spiritual and Cultural development (SMSC) 
At OBPSN, we strive to create a learning environment that promotes our pupils’ Spiritual, Moral, Social  
and cultural development (SMSC). Equipping our pupils with the knowledge, skills, attitudes and values 
they will need to be healthy and respectful citizens and to succeed in their future lives.  
Opportunities are provided throughout our curriculum, as well as assemblies and extracurricular activities: 
• We encourage our pupils to be reflective through pupil voice. 
• Develop opinions and points of view through class discussions. 
• Celebrate achievements through weekly celebration assemblies. 
• Encourage children to reflect on their own behaviour and develop coping strategies. 
• Explore what is happening in the world through weekly assemblies. 
• Weekly whole school assemblies to introduce a theme linking to SMSC which is then relayed  
throughout the week in lessons and weekly year group assemblies. 
 
 
British Values 
We teach British values at OBPSN throughout the curriculum and wider school, these include: 
• The Rule of Law 
• Democracy 
• Individual Liberty 
• Mutual Respect 
• Tolerance for those of different faiths and belief 


